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Abstract

Earlier work by the author indicated that the interactive whiteboard was ‘an excellent tool to encourage a wide range of children to engage in early reading and writing activities’. In this work an interactive big book was used to test this hypothesis. The methodology used video and reflective diaries to follow the progress of the research. The evidence showed that there were noticeable increases in reading attainment compared to the cohorts of the previous three years. Reasons for this are suggested including the way in which the interactive big book supports different approaches to learning.

Introduction

As coordinator for the area of the curriculum ‘Literacy and language’ in a nursery school, I have been evaluating the progress of children in the area of reading. Data from the past four years indicates that few children leave the first year of the foundation stage being able to recognise text. This must however be put in the context of research that suggests that it is not appropriate for all children to be recognising text within nursery settings and a personal belief that some children are ready for such developments. The research hopes to cite the interactive whiteboard as a tool to scaffold such development.

The research looked at the following questions:

· How do children learn best in the nursery setting?

· How does the interactive whiteboard support reading?

· What reading behaviours should be encouraged?

· Which children will be the target group?

· How can the whole of the nursery be involved in the process?

· Can the intervention be differentiated so that it can support all children?

The Resource

The research focused on the children interactions with a resource that was created to support interaction with text. The resource was a PowerPoint presentation in the form of a book. It consisted mainly of photographs of the children busy around the nursery engaged in a variety of activities. The range of text was influenced by a variety of sources. Godwin et al (1998) stresses the significance to young children of their own name and the way in which they adopt the first letter of their name as ‘my letter’ and the Foundation Curriculum Goals(DfEE, 2000) suggests that practitioners should encourage children to recall words they see frequently and read a range of familiar and common words and simple sentences independently. The resource therefore included children’s names and as many first key words as was appropriate presented in a repetitive ,lively context.

The Research

McNiff(1998) tells us that if it were not for the evolution of educational action research new ideas and knowledge may have stayed firmly in the classroom. Action research provides the scaffolding needed to make change. It is an opportunity to: evaluate practice, highlight areas for development, research possible interventions, encourage creativity and plan for actions. McNiff et al (1997) suggests five different techniques of collecting data : using a reflective research diary, questionnaires, interviews, photography, tape recordings and video. Most of these techniques were used in this study with the reflective research diary and the video providing the bulk of the data.

Observation is an intrinsic part of working with young children and inform most of the assessment requirements, alongside talking and interacting with them. Assessments at the beginning and end of the year in language literacy, mathematics and personal and social development using ‘Signposts’(****) have been used in the school since 1999. This qualitative data was used to inform decisions on children to be included in the focus group and to highlight any changes in the reading behavior in different groups of children. The following reading behaviours were highlighted for assessment:

A 1 Developing an interest in books and print


A1 responds to pictures and symbols


A2 tells stories from pictures.


A3 models reading by following print

B Recognises familiar individual words in responding to books and print

B1 recognises two or three familiar words and can identify these in more than one context, including books.

B2 recognises an increasing number of familiar words in a range of contexts, including a simple book text.

B3 recognises many familiar words in a range of contexts and reads a simple book with a lot of adult support.

C Reads to an adult a simple personal or published book of own choice

